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What
the Virtuoso group
teacher needs?




OUR GROUP IS
ASSEMBLED...
AND READY TO
GO...

THEY ARE LEARNING

MINUET IN D

...ingredients...




vY'the first note (D)
v'D major, through the triad
v3/4

v Dotted minim

vArhythm pattern _ "%

legretto

v Dynamic levels
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v Character

The lesson begins
with all playing D in
unison

0

é

O

Teacher models a good
and less good sound e.g.

- stopping-starting
- squeaky
- shaky

Some discussion on to
encourage awareness of the
characteristics of a good sound.
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Each pupil plays in turn and
the others comment
objectively on the

Play D, then
hear it internally

Pupils clap the pulse,
teacher improvises music
using rhythms & notes from
the piece

Pupils play D/F#/A whilst
counting a pulse internally




Pupils play their note for
3 beats then hear it
internally for 3 beats

Hear Internally Play

Play
S =

Hear internally
g 1

Discuss 3-beat notes:
what they are called...

what they look like...

61,

Pupils write the note
in their music book

Pass the note from one
to another seamlessly
with eyes open,

then with
eyes closed




Use features of each pupil to
‘model’ to others

- evenness of tone
- aspects of technique

Repeat the note using
a rhythmic pattern
from the piece

Minuet in D

Explore dynamic levels
from the piece
with simple call & response

Minuet in D
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More call and response
with each pupil
leading




More call and response
with some improvisation

Talk about the character
of a Minuet

Pupils improvise individually,

in a dance/minuet character

over a unison (or tonic/dominant)
drone played by others

Maybe at this point
open the ‘music’

Minuet in D




Hear the first section internally... SEIMG it...

Minuet in D

and then, finally... Iay it

v D (the first note)

v'D major, through the triad
v'3/4

v’ Dotted minim

v A rhythm pattern
v'Dynamic levels
v'Character

v Aural work (including internalisation)
v Technical work

v Pulse. & Rhythm

v Sound & dynamics

¥'Intonation ‘
v Character N

v Ensemble ‘
v Improvisation

v Theory

Flexibility &
Imagination




A FUND OF THE ABILITY

INVENTIVE STRATEGIES

TO CALL UPON TO ADAPT

GOOCI Some
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Three prmclples behind.
effective grou ing
e
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Use pupil’s differences positively

technlcal or

sed %E%ig&“t S

particular interest

Use pupil’s differences positively

lealb oHherimeontbersfahe
iesgnoup with
something they can do

Use pupil’s differences positively

SUQQ@SIeWé warestioetens about
the gfﬁ;%@bpfs%ngte phrase, whole

piece or song

Three principles behind
effective group teaching

Pupils should be constantly
engaged

Use pupil’s differences positively

Be aware of progress and the varying
forms it might take




Passing an exam

Bowing ﬁ

perfection
Playing in tune —

e?% —dh‘let
sim?le com?lex
A ) P

where | know A and am aware of what
has happened at B
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B represents My Best Self

Getting from A to B

IMPROVISATION
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Conthal Ihcremental
rogress




Continual inc
progress shavifia

increased engagement

emoti
otional or responsive

maki
. INg a good chojc
independence ¥

\We need to keep our
musical antennae

constantly honed
to notice these things

A
Response-ability




we devise the next
activitg (prefembl,g
in collaboration with

pupils)

PupiLs carry out
the ac’ci\/i’cg

we

RESPOND VAt

observe

we
RESPOND

1. a reaction to what they did...
..being aware of the likely effect of that

..at the same time noticing the actual effect on
our pupils

reaction

+ should never be outwardly judgemental
+ at best offers objective (observational) feedback
+ might simply be a non-verbal gesture




the 2nd element

we
RESPOND

2. setting up what is going to happen next...
collaboratively if possible

the 2nd element

instinctive decision

we
RESPOND

* stay in the same area or move to a new area
on the map...

* an instruction

* an explanation and instruction

* a question

* some discussion

e an instruction




EVERYONE 1S
DIFFERENT

Tom

Quick learner
Practises

Keen

Left-brain dominant
PLS: Visual

/4/50 ,éeen bt needs more
Cime o asSSiru/ale ideas

OFZen /’orﬁeié Zo é)‘/ng
rmusic book's but happy Co

'f/?/)’/ p/czy £rorr mertory

More r:‘g/zz‘—- Zthan lefE-

é/‘afheo/

PLS: 4&(0’/Z(O/‘y




VERY ANIAIATED AND KIHT-BRATNVED
AAKES QUILK CONNECTIONS

(IKES TAHROVISIM AMD SCALES
¥YLs: KINVESTHETIC

o, Each has musical and technical
strengths and weaknesses

Each has slightly
different levels of
wmusical undertanding

> ALL WILL HAVE A NUMBER OF
SHARED ABILITIES

o Aspecks of posture e
* Aspects of sound confrol ]
* Confroling) ond undecstanding dnoumic levels
e Knowing dytums /)

o Alilty fo improvise #
o Monfoin o pulse

* Kead some nofefion

* Floy pots F fe same piece
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When appropriate
use each pupil as
the lead-learner




o Tom leads some exercises based
on technical work that he’s
been practising

Tim leads on playing some notes
or phrases from the piece with
character

TAA LEADS AN TAHPROVISATION USING
APPROPKIATE TMGKEDTENTS AND BASED
i ON HEK. OWN STOKY

“Look at the way Tom moves his
] bow.”

“Let's all play that phrase
from memory... Tim first,

n

5, CLET'S WOKK AT AN TAKOVISATION.
*’ TAA TO SECTIN.

PR

o Tom helping Tim with a
technical problem

Tim helping Tom on some
character

f Tam teaching Tim a scale




While teacher may
work with another

pup“.

Allow pupils to
comment on specific
features

How was Tim's bowlng
compared to Yours?

was Tam'’s f Lowder
than Tims?

DIFFERENTIATE ACTIVITIES
Doing the same thing
but in different ways to
accommodate all
students #

DIFFERENTIATE ACTIVITIES
vitterentiated CAll & reSPONSE

led by

- Teacher

.Each student %




SCALES BY DIFFERENTIATION

DIFFERENTIATION
= by role reversaleee
Mini-micro-scale “What Wﬂlllll you say
Micro-scale I vn“ Were
the teacher?” = &
One octave n
@
What did the lesson achieve? @
At the end of the lesson... What needs thinkinsz? e
. about for the next
lesson?
ANY EXTRA/DIFFERENT MATERIALS?




What I’ve learned...
What | can now do...
What I’ve found challenging...

-~ -

Did | concentrate well?
Did | work hard and enjoy the lesson? |

Some do’s
and dor ‘Z‘\S

Some do’s and don Zs

DO set out the room carefully.
Have clear visual contact with

all pupils

DON T have the roon
Set wup so Chal pupils
cand See you

or eCZCL/7 ot /7er

Some do’s and dos Zs

DO allow pupils to
share music stands

DON ‘7‘/762\/3 SZands
c/L(Z‘Z‘er/nﬁ wp Che
SpdCe




Some do’s and don Zs

DO engage and involve all
members of the group all
the time

DON 7T deach one
ﬁé( pl/ CZZ‘ A f/‘me
{ eXCepZ‘ occasiondl/ y>

Some do’s and Jon Zs
DO appoint lead-learners

DONT be the TEACHER
the whole Zine

Some do’s and don Zs
DO use Simultaneous Learning

DO/\/‘TCZ\S,é/Dé{/?/‘/S Zo do
f/’]/ngé and Chen react Zo
Zheir rustakes

Some do’s and dos Zs

DO integrate and set up
practice carefully and make a
connection at the beginning of
the lesson

DON ‘f/eWe pracz‘/‘Ce
Z// ZA e / ast runwle or
Simply rake a /ISt




Some do’s and don Zs

DO use lots of practical
improvisation to help pupils
understand the ingredients
or concepts

DON ‘Ta/way\s rely

on notadion

Some do’s and Jon Zs

DO demonstrate and join in

DONT have your

InSTresrent owd for

Shoeo

Some do’s and don Zs

DO vary the interaction
as the lesson proceeds

DON' T alloe pupils
o be bored or
exc/uded Frorr the
lesson at amy Cime

The Virtuoso Group. Teacher
doesn’t cover too much

In a lesson,
IS thorough
and has fun




*Confident
*Happy

*Enthusiastic

*Genuinely motivated
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